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The American School Counselor Association is pleased to have
cooperated with the ERIC Counseling and Personnel Services Information
Center to produce a series of monographs on subjects about which school
counselors are expressing concern. Through regional meetings, groups
of counselors identified topics they deemed to be of high priority, and
five were selected for the monograph series. The series focuses on
broadening the knowledge and enhancing skills of school counselors in a

‘ vefy practical sense.
o I hope these monographs will assist counselors and counselor
~educators to meet the needs of students more effectively. After reading
the monographs, counselors may wish to encourage ASCA to develop
additional publications on other important topics.

I wish to express my thanks to the authors, Donalid G. Hays, Helen

F. Kristal, Ai_wi11iam Larson, Robert D. Myrick, and Daniel HiVNaSman
for the quality of their manuscr%pts. Also, my special appreciation to
Garry R. Walz and to Libby Benjamin for initiating and sponsoring tﬁe
project, and reviewing and editing all manuscripts.

It is my sincere hope that this series of monographs will be a
valuable contribution to the work of school counselors, counselor

educators, and other helping professionals.

Carol Reynolds
Interprofessional Relations Coordinator
American School Counselor Association
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INTRODUCTION

New populations to serve, greater demands to demonstrate profession-
al worth, thorny legal questions to resolve, and the need to acquire new
skills are just some of the presses being experienced by members of the
helping services. The demands for broadened services of counselors and
other helping professionals have increased notably in recent years. The
suppert for those services, however, has remained constant or diminished.
Therefore, counselors are seeking more impactful strategies to deal with
this paradox of more to do and less to do with.

While the need for new approaches and skills clearly exists, counse-
lors are piagued by the double-headed préb?ém of resources which are
either difficult to obtain or too theoretical and abstract to be of
practical utility. A high level discussion of child abuse has 1little
to offer the hard-pressed counselor faced with helping a tormented child.

Our goal in creating this monograph series was to assist counselors
to acquire practical and immediately adoptable techniques and procedures
for dealing with current or emerging concerns. Initial discussions with
the then ASCA president, Don Severson, and 1atér with the ASCA Governing
Board and Carol Reynolds, led to our identifying and prioritizing areas

téward which wg shouid focus our efforts. With nelp from ASCA, authors
were selernted who were highly knowledgeable about the functions of

counselors in these chosen areas. Theirs was the task of culling from

the Targé reservoir of accumuiated knowledge and their own personal
know-how those ideas and practices which would best serve pressed, if
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not embattled, counselors.

It is our judgment that the process has been successful. Five
monographs have been developed which deal with nighly prioritized
counseler needs and provide direct assistance to counselors. Singly
or as a series, they can help counselors to heighten their awareness
and upgrade their skills.

The tities of the five monographs in this series are: Needs

Assessment. Who Needs It?, The Role of the School in Child Abuse and

Neglect, Student Rignts: Relevant Aspects for Guidarnce Counselors,

- Counselors. In all of the manuscripts the authors provide a brief
.overview of the historical background of the subject, speak to current
trends and developments, offer a glimpse of directions for the future,
and, most important, emphasize new roles for counselors and strategies
counselors can use to be more effective in their work. Readers will
also find extensive lists of helpful resources to which they can refer
.For more information.

The rewards for us in working on this project have been many. The
support, interest, and cooperation of Don Severson, Carol Reynolds, and
Norm Creange have been all that we could have asked for. The authors,
while not always agreeing totally with our ideas, have been most re-
sponsivevin incorporating our suggestions into ‘the texts. Perhaps most
of all, we feel rewarded by that certain look éf discovery and pleasure
evident in the faces of those who have reviewed the manuscripts. Like

_us, they experienced the joy of knowing that here at last was something
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that could really make a difference in what they do. That pleases us

immensely! Becasuse making a difference is, after all, what we and
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; ABOUT THIS MONOGRAPH

Accountability, %oday‘s watchword, begins with needs assessment, so
that precise goals ca% be targeted and progress toward those goals
charted. 1In this monégraph Dr. Hays and Ms. Linn guide the reader
through the process of needs assessment, from the initial step of
obtaining commitment ‘to the final outcome of improved program planning
- and development. Usfng an example common to many Sftuatiens and settings,
the authors clearly épe]] out the step-by-step procedures necessary for
successful imp?ementétioﬁ of needs assessment. Thé:bibiiography ané
appendixes are rich gith materials that readers can adopt or adapt for
use in their own wofk settings, anq a list of institutions is provided

for persons wishing.to "hear it like it is" from schools and agencies

We believe that this monograph captures the essence of needs assess-
menf succinctly, infeasiTy readable and understandable style. For the
- novice, it pravides;information and know-how; fér the skilled, it brings
together nicely the most important steps in the process and becomes a

useful resource for ready referral.
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rvaluation techniques. The needs assessment model presented in this
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NEEDS ASSESSMENT! WHO NEEDS IT?

Donald G. Hays
Joan K. Linn

As educators, we are experiencing a painful process of societal
sérutiny! Up to the present time, the level of education in the United
'States has made us a forerunner in the world caﬁmunity_ While superior,

however, our progress has not been és dramatic as that of our world
neighbors: In some areas our Teader%hip is even being challenged. As
Americéns; however, we insist uéon bgingﬁfhe best-eaﬁd,by a widé‘
margini. Therefore, any signs of s1ippa§é signal careful examination
aﬁg~expiaﬁatiani There 1is evidence that the American pebp]é are not
Sétisfiéd with their educatidnaT.systemg ’Thetpu§1ic, in response to vag
requests fa% dollars to meet the costs of inf]gtion, have been saying,
"Not until you can show better féSUTtS from your endeavors will we
give you more mbnéy,“ Educators, former1y receiving unequ1voca1
'support, are now having ta be more accountabTe for what they do.

The response to this demand for accountab111ty has led to
ﬁ,imprévéd éducatiana] processes - The Management By Objectives or
_ System Ana]ys15 approaches form one type of these processes. . They
1nc1ude emphasis upon goal 5ett1ng, deve1opment of objectives, 1den=
tification of priorities, 1mproyement of programs to meet the object1ves,
and an evaluation process to measure progress toward the goals. An

“important aspect of this overall pfotéss is a Needs Assessment.
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What is it?

Educational needs assessment is becoming an ingréasingiy more
routine activity for many school districts. School pEFSOnnei sub-
mitting proposals for categorical or competitive funding are wei]
aware that one of the méjar requirements is an assessment of needs cf
the student population to be served. With or without special funding,
needs assessment is a process of cri€{¢a1 importance to edysétiona1’
organizations to help clarify their intent, determine their ﬂukrént
status, and identify areas of strength and weakness, Bell (1974)
stated that “51nce we have so many problems and since our resources
are limited, it is essent1a1 that we 100k at the perfonﬂance of our
educat1ona1 institutions and estab11sh a hierarchy of priorities"

(p. 32). Through a needs assessment the educat1gna1 system as a
wﬁo1e, as weiT as each of its various parts, can do just that.

Where do school counselors fit 1n? For the most part, they have
riot been d1rect1y involved with the needg assessment process. In fact,
where counselors are ‘aware of this a§;1v1ty, they seem to fee1 a
retiééncg"%bCut beﬁoﬁiﬁg invo]vedsﬁfdf a variety of reasons. Any new.
tool of\tééhnique reprgSEﬁts a change, and change 1is usually met with
. resistance. We become very comfortable with those thfngs-that_are
fami]iar to us. We hes1tate to move away from the known, no matter how
1neffect1ve the present method of operat1ng may be, into the unknown.
Furthermore, many counselors believe that.the activities requ1red of a

4

needs assessment are too time consuming and prevent them from.doing
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thsir jdb; Some believe nssds assessment to be §gg§hgr,nsw idea which
in the long run won't make any d1ffsrsnss anyway. Stil1l pthsrs insist
- that it. is neither functional nor possible t0~ssscify outcomes and
'still retain the flexibility and humaﬁjsm which are such a nssssssry
part of counss1ihg; On: the contrary, we propose that a comprehensive
needs ‘assessment wii] provide cbunss?o}sfwith a solid foundation for
ésfining their base of operations, identifying the discrepancies that
exist, snd focusing thsir’energiss toward the reduction of those -
discrepancies. Only through this-process can we insure that the nssds
of students, staff and community are be1ng addrssssd and that appropri-
sts a]ternat1vs so1ut1ons are b21ng considered. Through ths following
discussion it is hoped that the needs asssssmsnt procsss will become
familiar and thst,sbuns310rs will be able to re:égniss the trsmeﬁdous -
activities for the youth they serve.

The term "needs assessment" has been used in a number of wsys,
and, as with many terms in our society, each person has a different
_idea of what it means. In order that we begin at a common base with
a common language, it is important %iﬁst to provde an operational
definftion;df the terminology to be used. Kaufman (1976) offers an
‘exce11ent dsf1n1t1on of "need" and "nseds assessment" and we sha11
therefore, accept his statement as our operat1ons] dsf1n1t1on
A need 'is the gap between what 'is and what should be.

It is a noun, i.e., a thing. As used here a need is nath1ng
more or nothing less than the documented gap-or difference

T between the results we are currently achieving and the results
we wish to acﬁisve It is a gap in ends, not means, A needs

-
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assessmentf1s a farma1 collection of gaps, ‘the piac1ng of
the gaps.. 1n priority order, and selecting the gaps of
highest pr1or1ty for action and reso]ut1on It is a formal
process. (p. 20) '
For the schcé? counseiji theréxare two concepts of "whéﬁ should
bé“: | | |
1. The desirab1e form of dempnétrated pehaﬁior F&r each‘studént
at the conclusion of the interaction between student and counselor
(product/ends).- | |
2. The desired methods by which the counse1or ass1sts the student
toward the accomplishment of (1) abave (process/means)
‘The "what shou1d bé"}is usually stated as a goal or goals.' an]
'settﬁng is extreme1y 1mportant and will be referred to thraughOJt this
document but 1t is a topic requiring further consideration: beynnd the
_szape of th1s managraph Assum1ng that goals have been set, both for
the student and for the organ1zatign we are ready to identify the
"what is." If we know rather precisely what we expéc£ of students,r
then we can gather currEﬂt data about the students regarding that

'part1cu1ar outcome. The discrepancy between the two is’ the need ‘to be

IS R

" - met.

We have an operational gefinitian.ofuﬁﬁéed“: the diserepancy
between "what is" aﬂd Wﬁhﬁtfsh@uZd be." * For "needs a§SE§smentg“ our
operat1ona1 def1n1t1on will be: the process of aseéﬁéaiﬁiﬂg and
“documenting the dlsgrgpﬁrzcy bgﬁggsrz "mhcit ig" and "mljat shcpuld be."

Kaufman (1972) calls this a "d1screpancy analysis." U1t1mate1y, the

product of this process is$ a-needs statéméﬁt with the  following genera]
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,chéracteristics;

1. A listing of desirable guidance/counseling goals (what ghaﬁlé
be). It is essential that these goals be stated in terms of student
Dutéames (what students will do) rather than in terms of guidance/
counse?i%g activities (what counselors wi11 do).

2. A 115t of statements descr1b1ng the. présent level of attain-

 ment Df these goals (what is).

3. A 1isting Qf staizments descr1b1ng the differences between
"what is" and "what should be" (dzscrgpanrnes gaps, needs).

What has been said so far is but a brief 1ntroduct1ﬁn to this.
monograph. In succeeding sections we will elaborate on these cghcepts‘
by-asking and answering the following quest%ans*

1. Who needs it? The implications of needs assessment upon
persons involved in guidance. and/or ﬁcun5511ng will be presented,_

2. How {5 it done? A particular method of a needs assessment
will be d1scussed 1nc1ud1nq the processes for cnnduct1ng the néeds
_assessment

3. Who isldoing it? Exaﬁp?es of needs assessment activities
currently being conducted by school distficts will be provided, and
where feasible, instfuménts used ih'a needs assessment will be. d%sp1ayed.

4-‘ Tﬁen'what? The effects of needs aSSEESment upon gu1dance and
( Caun5e11ng act1V1t1e5 in each of these 5chao1 districts and other

=

" agencies will be described.

17
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‘Who,needs it?

We all need it In order to achieve the identified guidance/
'cguhse1ing goals for students we must consider. several eieménts having
impact upon’ the process. it is impertant that we first address the.
needs of counselors. This may seem strange, but until the discrepancy

between what is and ﬁhat should be for counselors personally is 
rgduced, their effectiveness'in assisting students is in jeapardyi'
- As a-codn5e1nr§ if my geals are'toa far removed from where 1 am
_current]y, then my f1rst COHEEFHS are for my needs and may conflict |
: w1th attempts to meet the needs DF my counseiees The counselor must
"get his/her act together" before pwogress in the accomp11shment of
student goals can be!ach1evedi |

The needs of stuéents must be cans1dered next. Nhere“they are

and where they shauld be is of primary concern to both students ‘and |
3 the schooT counselor. A determinatlon of d1screpan2125 and an ana1y515
Df the reasons for these will serve to identify priority areas. It is
in Lhese areas. that students w111 expect ass1staﬁae } It matters not
what counselors feel are the most 1mportant areas of concentrat1ﬂn-s
haw ‘students - prioritize the1r needs s what counts If -For example,
students indicate that ass1stance 1n p?ann1ng the1r high schoo]
* education is a thh priority,. the counse1or ‘has an @b11gat1on to
provide counse11ng act1v1t1es specifically d1rected to meet this need.
~While a student s self gon:ept is 1nextr1cab1y 11nked w1th how he/she

sees h1m/herse1f in the school 5ett1ng, 1t is ngt unti] we deal with

18



the student s perceived pr16r1t1es that we can begin to affect othér
areas Qf need.

Counselors and students do not work in isolation. %he staff,
parenté, and community also have needs that must be met. While more
difficult to ascertain, these needs must also be idéntified and taken
into consideration. And the institution has needs, too. QEVE1oping:

: and managing programs to.meet the needs of all these VafiauszﬁrQst
s rEqUTPES an Qrgan1zat1on devoted to humanistic endeavors., Student
needs must be met by personne1 whnse needs are bé1ng met w1th1n an
| 1nst1tut1on organ1zed in such a fashion as to prgv1de an eFFect1ve
deilvery system DF programs to réspond effect1ve?y to the - needs of a

’ var1ety of, peop1e

How is it done?

R ¥
S

How to conduct a needs assessment depends upon a number of
variables. ThE'Firsffta:keEp in'mind_acco%ding to Kaufman (1972) is
that a needs assessment must meet the following criteria:

1. The data must représent the actual world of learners
-and related people, both as it exists now and as. it will, cgu1d
and sh0u1d exist in the future.

2. No needs determ1nat1an is final and comp]ete we must
realize that any statement of needs is in fact tentative, and
we should constant]y question the validity of our needs statements.

3. The d1scr2panc1es should be 1dEnt1FTEd in terms of pro-
ducts or actual behaviors (ends), not in terms of processes
(means). (p. 29) : _

A seconﬂ:variab1e is the level of complexity of the assésément,



“and w§11 be'dictated)bylthe»particuiars of the sitéationi The
individual or organizatﬁon directing the assessment must determine the
level of complexity best suited to the purpose. Couniselors wishing to
proceed with an accountable guidance program shoild not wait for the
formal ogéani;atiOﬂ ﬁo initiate a comprehensive needs assessment;

They can beginvwheﬁever it is feasib1é to. do so. For example, you,
the counseloer, can begin-tod;y with a simple assessment of }ouﬁ
counse?eeé' needs. Suppose your goal is for the majcrity of your
students to héve made deéisicns reTated t6 future careér activities

_upon graduat1an from high schoaT You recogn1ze that the commun1ty5

‘the school, and’ ynu want each graduate to, have a pTan of act1on to
Fo]igw; You know for sure that for some students this is a need, but
youAfe a little hazy about others. Yaur t1me is. 11m1ted and you would .
Tike to ééveiop_somé speci?ic'activ%tieszfor those whp do not have a
plan. A simple questicnnaire gi&en to your counselees can provide the
ihformatioﬁsyou'require, 'Questibns to ask might include:

1. “Upon graﬂuatingé which of the following do yoq plan to do?
| ‘a. Continue your édﬁcagion' | |
b. Go to work
c. Go to school énd work:
d. Other -

_e. _Don't know_

'2. How sure are you of your plans?
a. Véry sure

b. Somewhat sure 20



¢. Not sure

Those students responding to 1(e) and 2(¢) would benefit -from assistance,

‘and they then become the popﬁ1ation for whom you can design activities

based upon diagnosed needs. Additional queétions can serve to define
further the nature of the problem and shed'Tight upon some solution or
appropriate activities. )_
ImpTied_in this exampie is a systematic processgtg ;ggguetwthis*%“
assessment. Linn (1976) offers some help by bfgékiﬁggagwn the procégé

into a series of eight phases: -~
1.0 Obtain initial commitment
Clarify direction.and ,intent of needs assessment

Plan the needs assessment process

= fa] Lon TN o | L] Lo

Collect and summarize information -

o

Analyze information

jEeﬁort~fjndings

;Juage;evidenéezr

8.0 Plan p}ogram improvement B ~ Ty
We are now going to can51der each phase as it app11es to counselors.

The comments to Fo]]ow can be pert1nent to' a gu1dance department of a

'schoo1 and/or to a district as a whole. As one moves from the slmp1e

to the complex, :the emphasis must be placed upon efficient organization

and. coard1nat1on of the pracess The final outcome, regardless of the

Tevel of Qperat1cn,_1s the needs statement presented in performance

“terms.

. N 21



-

\

1.0 Obtain initial commitment. We have stated, or at least

imp1ied, that a needs assessment is a component of a larger activity.
The assessment is usually initiated when  one or more members of a

staff have concerns or questions for which objective enewere are not
reedi?y available. Existing eoeumentsjreporte can be an excellent
source for identifying probleme,ﬂfhe first step in this phase. Reports

from teetiné, attendance, ecere&itation, vandalism, community or staff

surveys, or even eubjeetive?y perceived attitudes can provide the

basis for defining the prob1em areas to be investigated. Once the :
coneern is defined, the next etep is to develop a plan and select a

course’ ~of action. If the reeuTte of p1anning are to be useful in a

gu1dance/counse11ng program all partﬁE1pente in the assessment must

be 1nve1ved in the decision to move eheed The counselor ehou1d prev1d

\, 1eedersh1p in out11n1ng what is to be accomplished as. we]] as when

and how it.is to be done. Furthermore, edm1n1stretore, teachers;

' * | .
students, and parents should be represented durlng the pJenning stage.

In this wey, counee1ere can obtain both formal and 1nformeT commi tment.
Example: Susan Jones ¢ is a counee1or in a junior h1gh school
of a medium-sized m1dweetern eity- The community 5urround1ngithe
school ie what eﬁeﬁmight:term "typical middie»c1ese." Susan has
become_ewere that the edueetione].expectetione of parents for
. their children tend to be unreaiietic in light of what happens to
ﬁﬁthe graduatee of the 10eeT ‘high school. "Shé sénses that parents--

‘are exertingveubtle or not so subtle preesures on their chi1dren3

her counselees, and that - these pressures seem to be causing a

922
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high level of anxiety among the students. To date she has little
or no concrete data upon which to base her suspicions--only
fée]iﬁés{ In discussing her impressions- with members of the

~ faculty and the édministratiOﬁj Susan finds that others shére |
her feelings. She prcposés that the administration conduct a
-formal needs assessment in order to ascertain whether her Fee1fngs
are valid. The aéceptancé of this proposal depends upon ﬁany
factors, but the key‘factor'is her'exce11ent;workingféelafﬁonship
with her administrator. Susan is an example of the éounseior who
is seeking an initial commitment to proceed. In ?hfs”éése, the
édministratdf convenes a small group to act as the planning
éommi%tee for the project. _Mémbers of the committee include an
administrator, a'teache;Q a.parent, and a student, with Susan
appoinﬁed as chairperson. .

2.0 Clarify direction andwintenf of needs assessment. When a

determining thg scope of'thé prcb1emi: Team members must give serious
thought to the purpose and use of the needs assessment_?ésuTtsl The
scope of a neéds assessment which involves ﬂhéngesyin student beh%vior
as a result of a éecisionsmaking class is much different than the

scope of one which assesses the eFFeéiiveness of a guidanée prégram}in-

five schools.

__Once the domain or direction of the assessment ‘has been established,

are expected within this domain. If the problem is one of increased
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" truancy, then what reasonable level o¥ truangy can be accepted by all

-cancerngﬂ? It wou1d be. easy to say that there sha11 be no truancy,

and this goal may be a long range expectancy--an impossible dream,
perhaps, but one that forces the p]anners to keep str1v1ng To be
realistic, however, the team must establish reasonab1e and reochable

expectations that are acceptable to the. total taff as we11 “as to the

- community. Not aiiﬂggg1s can be as eas%1y‘described as this one, or

acceﬁted easily by the team or by those each team member representsf

In our heterogeneous society,,we are bound to see things differently,

" and each planner has a different perspective which must be recognized:

" by other pTanners : Neverthe1ess, in Qrder most effect1ve1y to marsha11

-and focus our resources, the team must ascertain what 1t is they hope

to'gccgmpTish_ This then becomes the goal toward which they agree to
strive., )

[

It is additionally heipfu?lta'refiné the goal(s) to measurable

performance terms. Kaufman's (1972) comments about performance terms

are apropros to this 1ssue

What.is to be ach1eved?

By whom is the outcome to be displayed?

Under what conditions? S
What criteria will be used to measurv success? (p. 39)

To 1limit further the scope of tie needs assessment, p1anners will,

want tg select which of the diverse elements of the system are to be

%"1assessed *If they have elected to 1nvest1gate the overall effect1vef

ness of the gu1dance program,_they w111 certain1y asce rta1n the

_behEVTDrs or perFormance of students as we11 as the present act1v1t1esw
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being conducted. But equally reTevaﬁt are the monies allocated to
'Eounse1ing; the hiring and training of staff, the attitudes of parents,
the present materials and facilities. These considerations, in
addition to the resources available, should serve as the basis for
des%gnating priorities in conducting the needs assessment.
| ExamE]g; Aé én experienced and well-trained counselor,

Susan is effective jn.smaTT group -activities. - She leads the
p1éﬁning gréup into ETariffcation of the concerns they share énd
that the CEﬁtraT problem is the differing expectations of parents
with regard to realistic achievement of students. Once this . -
central issue, or ﬁrob]em, has been defined, the team then proceed
to the second éart of this phase. Now Susan leads the grcupéjntg
establishing the outcomes they wish to achieve. The team members
establish a géaT statement. Since success is dependent uéon the
involvement of those who ﬁilT be aFFe;ted by -the project,Athe
team solicit reactions from the various groups they represent.
They reach consensus befgfé,praceediﬁgg FinaTIy;-the goal state-
ment is converted into a statement, or statements, of measurable
"performance terms. In this way, everyone agrees on a common set .
ofrterms, and Susan’begins the planning process with é'gefter idea

~ of what information must be gathered.

i

3.0 Plan the needs assessment process. :Previous steps of the
-~ -~process.have been.more of_a clarification_ and preplanning. nature. Now . .~
-the specifics of pianning-beg%ni Before fushing*aut'to develop a
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“questionnaire, test or other instrument, planners must. first determine

- the exact information they’require; There is nothing more tragic than

to collect too little, too'much 'or inappropriate data so that analysis

of the 1nfermet1en leaves etaff no further ehead then when they started

Do we want to know numbers or percente oF studente who can do enmeth1ng?

What specific thinge do we think they ehou]d be eble to do? Do we w1sh

to know how dlfferent gredes er sexes perform W1th respect to a g1ven

outcome? Are we concerned about- m1n1mum perfermence, or wou!d 1nFors'“*

metion concern1ng a range of performencee be most ueefu1?

The pianning team must answer theee queet1one and many othere like

'them fer eeeh of the gee]e they have 1dent1f1ed by constantly keep1ng

in m1nd what 1nfermat1on they requ1re at the end of the precess

}P]annere cen then beg1n to 1nek at how best to eel1ect information.

In many cases, data a]ready ex1§t and ust mere1y be retr1eved To-

reinvent the wheel is much too time ceneemingg and dup]icet1en!ef

effort is not on]y-eoetiy end;fneffieient but also tends to alienate
those 1nv01ved in the process.

In addition to spec1fy1ng the data required, p1ennere must e]eo
determine aheed of time all of the activities of the needs assessment

as we11=ae-by whom, how and when they will be aeeomp]1ehed( A formal

time-1ine or a simple checklist can serve to keep‘everyone on target.




In summary, an individual conducting a needs assessment would be

we11'§dvisedgto determine everything that could go wrong and take

steps to minimize the problems in advance.

Exampie: Susan, with the help of the team, begins to develop

a preciée checklist of questions and items that will assist the
team to collect ap; ropriate data from thé right group of people
at the right time in the right way. The team members review
their current sources of information to determine what instruments
might be needed to obtain data. Much of the data are already
available and need only be retrieved from some existing report or
office. Susan is aware of a variety of reports submitted annually
to the governing body éF the school distriét and makes a note to
obtain these for later review. Susan constantly keeps the.
outcome(s) in mind and reminds the team when the discussion veers -
away from the outcomes. She also spends some.time discussing
criterioﬁifeferenced assessment and interviewing techniques since
some team mémbers are-nat experienced in these aréasi -Kncwing
that a planning design-i5=he1pfulg she presents a tentative one to
ﬁhé committee. Such a design identifies what is to be done, who
will be responsible for the activity, how it will be done, and
what is the ékpetted caﬁp]etion date. Once égain, the team
communicates with all approbriate_peﬁsonneT regakdinggthe plan to

be followed.

4.0 Collect and summarize information. If planners have carefully

aﬁtEﬂded to all of the preTiminaEy-phases, the actual implementation of
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the activities is, for the most part, the simplest step in the process.
Administering questionnaire:. retrieving information, keeping track of
personnel, and scheduling are merely the managing and monitoring steps
iﬁ the process. Two crucial and somewhat complex tasks, however, do
occur during this phase: the sefection and/or development of instru-
ments and the summarizing of information.

Instrumeﬁtation, of course, comes first. Planners must determine
what information is lacking and what would be the best vehicle for
obféining that information. 'Quéstionnairesg surveys, interviews,
observation, criterion-referenced tests, frequency counts, DeIphi and
many other techniques comprise the shopping 1list from which to choose
or to de=velop instruments. Furthermﬁre; construction of instruments
is a precise process in which such criteria as validity, reliability,
objectivity, and efficiency must be considered. While it is not
possible to go into detail here, care should be exercised in the de-
velopment dr selection éf;instruments to insure that adequate and ap-
propriate data can be gleaned from any instruments used.

‘Summarizing information can be tricky, too. Raw "scores" or data
génerated from the inétfuﬁentg must be summarized for the groups being /
" considered. In many cases data are converted from raw form to another
form suéh as DEFcentages‘oF averages. This information is then further

summarized and traﬁsferred to its final resting place in the>needs
statement. The more hands (or heads) that deal with specific data, the
éreater thé risk SF erforg

Example: Susan recognizes that pertinent information’is miss-
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ing and can be secured:on1y from parents and students. She and
the team review-many methods for collecting data and choose to
randomly sample the total student body with a Tocally constructed
questionnaire. They decide to survey the parents of tﬁé'spudénts
chosen with a similar éuestionnaire_ Recognizing the care ﬁeeded
to construct these questionnaires, Susan prepares the instrument$,
reviews them with the ﬁeam, and selects a small pilnt group of
students and parents ta3respcnd to the first draft of the docu-
ments. Any necessary médificatians;are made, and the revised
survey questionnaires are printed. The sample population is
identified, and the instruments are administered. Susan does not -
have access to a computer, and she reviews her information re-
quirements to see how best to summarize the information in an
organized fashion from the questionnaires. She chooses to treat
the populations according to sex and grade level for the students
and to separate the parent group in the same way. Tallying the
responses to each question accordingly, she later converts the

"raw scores" to percentages.

5.0 Aﬁa]yzgminfarmaﬁjgnf Now comesﬂthe time}tc pull it all
together; results and trends emerge from the vast array of nﬁmbérs and
words that have been generated. The data which have been collected are
sorted in terms of the goals originally established. The desired
Cohditions (what shou1d’be) are listed. Using the data; the existing -
conditions. (what is) are cTarifﬁed? Analyzing the difference between

the two reveals the discrepancies. Further analysis might also provide

i3
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possible causes for some of the discrepancies. While not always
mentioned as a ﬁart of this process, information about causes can be
extremely helpful when investigating and selecting solutions.

With the results of the needs assessment now in hand, it is possible
that more data have been elicited than can be assimilated and put into
action programs at one time. Priorities may have to be established. One
method 1is té'put the.emphasis where the discrepancy is greatest. We rec-
ommend another approach. Planners should examine each jdentified need |
independently of the other and, in the process, ask these queétiohs:

"What will it cost (time, money, personnel, etc.) to meet this need?"
and, "What will it cost to ignore this need?" On the basis of the answers
to these questions, each need shea1d be assigned a "1" kimmediate action),

npn (action as soon as “1" needs are addressed, or future action), and

w3n (action when all other needs have been met). Once needs have been

placed in priority order, the school staff should identify alternative

courses of action to meet these needs. Again the staff must be willing
to be open and flexible in finding alternative solutions to the problem.
The process of selecting from amané a1tgrnati§es is not with%n the»Sche'
of this document. Suffice it to say, such processes exist and counse]brs
are encouraged to consider them (Kaufman,'1972; Kepner & Tregoe, 1965).
‘Example: Onte questionnaires and other sources of information
are retrieved, they are summarized, first indepéndentTy,-and then
matched with the desired,_agreedQUpon conditions. Since Susan
déve16péd a simple c@ding-sysfem, the sorting problem is relatively

easy--but the summarization takes Tonger because it has to be
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checked and rechecked. Finally the data are organized into a form

whereby existing conditions can be identified. Then, all of the

cations. Several discrepancies emerge from the data, and the team
studies each one to establish pfiorities for action. The team

. comes up with many so1utioq;vfor bridging the discrepancy gap.
Susan cautiqns the team to refrain %fDm seiectiﬁg "a" solution but

further study.

£

6.0. Report findings to selected audiences. Who is to receive

the results of the needs assessment? Depending upon its original scope,
: the'nature of the recipients may vary. At the very least, persons in

a position to affect the area under consideration, as well as persons
who will be affected, shoqu:be apprised of the results. Whether a
formal written repprt or an oral presentation, a full scale description
br a brief summary, a press release or a mémo§ results of needs asseésﬁ
ment are valueless if not disseminated.

Example: The team decides to present;a11 of the data to the
principal with the request that he make a formal presentation to
thg governing body of the district. They prepare a TébDTt‘
éontainfng the following: :

1. Rationaie’Fdr the study

2. Statement of the problem

3i' Expected_outcames_

4, Procedures followed

o
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5. Results obtained compared with expected outcomes

6. Suggested possible solutions
The principal presents the report to the school board, calling
upon Susan to respond to questions raised by the board. Later,
staff members and the school advisory group receive a summary of

the results.

!

7.0 Judge evidence. The results of the needs assessment must be
judged in the context ofﬁfhe overall goals of the insiitutian és well
as the particular goals of the counseling and guidance programf How
great are the strengths?=‘ng serious are the weaknesses? What are the
imp1ication§ and consequences of expénding, eliminating, or éhanging?
With which nf the first pnioritie§ shau1d,the planners begin? These
are questio: that will confront the individuals wishing to utilize the
needs assessment fesuits, and they must be answered in order to move to
the next major step--and the original purpose for conductiné a needs
assessment:: planning for program improvement (8.0).

Example: The school board reviews the contents of the report
and authar1zes the principal to begin plans to reduce the dis-.
Erepancies,- In add1t1on, the board asks the pr1nCip31 to select a
solution and to submit a request for funding, along with a plan of
actién for -implementing the sa1ﬁtioni‘ Suéan is requested to assist:
1n the selection and 1mp1ementat1on process and to provide a prog=
ress report to the baard at a later date.

A needs assessment is not a one-time act1v1ty | Its effecfivenessv

depends upon a continuing process which proceeds from a needs assessmEnt
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to corrective action or expansion programs to evaluation of results.
which in tsrn_bscomes a needs assessment for the next cycle. Once
started it becomes a closed-loop system with appropriate feedback.

The steps_describsd above can be followed by any individual or
group. However, it should be stressed that a counselor is in an
excellent position to provide the impetus and leadership for the
endeavor. With ths student as the client within the school, and the
counselor dedicated to assisting the student to reach a 1s9e1 of re-
sponsible citizenship, it seems appropriate for the counselor, or the
counseling staff, to initiate a student educational needs assessment.

We Hays alluded to some of the pbssib1e.pr§b1eﬁs inhsrsnt in
:tondgtting a needs assessment. Let us reconsider some of these briefly.

Personnel. It is esssntta1‘that?as many people as possible be
involved in the process. To do this, the Teader of the activity must |
have the support of the administration. With this support, the activity
assumes a status of importance within the educational system and the
results are more likely to result in positive action. Even with ad-
ministrativs support, hswsver, members of the staff may present a
constraint. Any potential changs pressnts a threat to some people. To
others, needs assessment 1mp11es that someone is doing something wrong
Al1. th1s suggests that the cg;nsslor should work with as many people as
are 1ntsrsstsd-wh11s keeping all people in ths:systsm 1nformed as to
the prog?sss being made. In additionS people do not really understand

&

-.fa11 of its phases and have w1tnessed the advantages ot f1na]1y hEV1ng
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objective, substantive information. ‘The counselor will penerETTy find

that confusion peignsg and that most things will have to be explained

anp<”so1d” a number of times.

Time. Conducting a needs assessment does take time. One cannot
expect to accomplish this aptivity overnight. Planning, organizing,'
collecting, summarizing and analyzing an-enormous amount of data
consume many hours for many individuals. Where more efficient methods
such as outside scoring or data processing can be used, the counselor

_would be wise to take advantage of them. The time involved is really
nominal, howevaf when one considers that phe appropriate data are now
ava11ab1e to plan for the needs of the youth the pchoo1 serves

Cost. While one cannpt 0ver1ook cost as a limiting factor, it

should be discarded as an excuse not to conduct a needs assessment. In
, the beg1nn1n§ stages, the p]anners must set the f1nanc1a1 parameteps and
establish procedures in accordance with financial resources available.
It is important to note that the process of assessing needs begins with
the attitude of the people. If they are committed to the process, the
propess pi]] be accomplished.

This is not a detailed blueprint for a counselor tq follow; rather
it only offers some general_guide]iaps. The next section describes the
process as it hasvbeép conducted in several school districts throughout -
the country. These are offered not as models to %p110w, but as illus-
trations. The bibliography prpvides additional sources of needs assess-
“ment information,. Finally, the appendix includes two examples of |

instruments being used to conduct various types of needs assessments.
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“Whoy is doing it?

7 An interesting project conducted in the Salem (Oregon) Public
Schools provides some insight intc an age-old problem facing counselors.
The district (Wilbur Jackson, personal communication, Marzhvisg 1976)
identified the problem as "secondary school counselors and guidance
- personnel speriding much of their time on tasks considered to be non-
couﬁse?ing in'nature.",%jhrgugh brainstorming the staff identified
activities of counselors apéxéFBuped them into 15 functions. Counée]ors
and administrators, who bgiieved they could accurately asseés the manner
in @hich counselors invested their time, reviewed each major function, |
adding specific activities deemed to be iﬁportant'and/or time consuming
which were not listed under any other function. |

Each individual then ranked the 15 functions with a ranking of "1"
:er the function that consumed most of the counselor's time and a ranking
of "15" for the function that consumed the 1ea5tlamount_af time. Follow-
ing the rénkiﬁgg each person detérmined the percent of time consumed by
each function. They followed same procedure for each of the tasks'iisted
withfn each Functién, assignigg a rank and a percent Df-time for each
=task; Using a base of 1560 hours for!the school year, it was possible
next to convert percent of time to ho?ﬁs devoted to each fuﬁctign and
each task within that function. From this analysis it became clear
"which were the important tasks and fﬁﬁctions of counselors as they per-
ceived and performed them and a;ladﬁinistratofs‘perceived them. The

" district had collected data to determine the "what is" with regard to
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how counselors invested their time.

In order to determine "what should be," the district administration

contacted "informed and credible counselors, supervisors of guidance

programs, and counselor educators nationwide" and asked them "to respond
with their understanding of the tasks that have the most probability of
ach1ev1ng generally accepted gu1dance and counse1ang goals and ab—
lectjves;a(dackson, 1976); From the responses, the administration de-
veloped a 1ist of 111 tasks which would provide a source of validation
for the tasks included in thg surﬁey administered %é the counselors and
adminstrators. A five-point prioritization rating scale was developed.

The analysis of the discrepancies between the counselors" per-
ception of."what is" and the.eiberts‘_rating of ”What should be" has not
been completed at the time of this writing. However, the analysis
should provide important data for the staff to consider as they begin to
redesign their program to overcome the discrepancies.

The previous paragraphs describe how one Schoo1:syétem developed a
needs assessment process to address the counselor's rc]é Within that
school system. Another approach was-initiaféd in the Sweetwatef Unioﬁ

High School District of Chula Vista, California (see Appendix A). This

- school system conducted a needs assessment of district counseling

services to provide basic information for the Board of Trustees in con-
sidering recommendations for the improvement of counseling services.
The Board released the chairperson of the district's guidance and

caunse11ng cumm1ttee from reguTar tasks in order ‘to conduct the study

In add1t1on to the 1nformat10n generatedAWTth1n the district, data’ Were
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gathered from eleven school districts, two state departments of edu-
cation, and several other education-oriented groups who had conducted
successful néeds assessment studies. The data gathered formed the basis
for devising an instrument which was subsequently reviewed by many
people and approved for use. The San Diego County ﬁducation Data proc-
essing Center agreed to handle the data manipulation. Every tenth
student in each grade of all schools in the district Fésponded to the
survey, whichrwas written in English and Spanish. A1l responses in the
Study were anonymous. Parents of those students selected For_the‘survey
were also requested to respond to the instrumenti-as weii as all facuity,-
administrators, and counselors iﬁ‘each school. Various demographic data
were retrieved to assist in the analysis of the student responses.
Because the;data were processed electronically, it was possible
through a variety of computer manipulations to assemble the data from
different perspectives. The personnel of the di§trict were cognizant
of the plethora of information generated from the assessmént-énd iden-
tified priofities for analysis. Some discrepancies became reédfiy
apparent and called for immediate consideration and action. Time, it
seems, was a primary concern; studentS‘wanted more time to meet with
'their counselors. Higher pos1t1ve responses regard1ng caunse11ng serv-
ices came from students in the cantinuat1on school than from those in
regular junior and senior high schools. District staff ana]yzing ‘the
' resu]ts, recognized the need to ascerta1ﬁ those factors operat1ng in the
continuation school that might be translated and adapted to the other

. ~schools.. Additionally, students expressed a strong need for a job



placement center.

Although an entire monograph could be wfitten analyzing the data
from this comprehensive needs assessment, it is only possible here. to
highlight and emphasize several factors about the study. First, the
assessment had the support and the commitment of the staff and the
governing board. Second, time was made available to conduct the study
and costs were absorbed by the district. Third, attention to the nature
of tﬁe district's community resulted initﬁe survey instruments being
written in the two predominant languages of the community. Fourth,
anonymit: was provided to insure frankness of response. Finally, data
wer ¢ ricessed electronically in aﬁ efficient manner to provide usable
a2 voadzple information. It is hoped that such a comprehensive assess-
it wiil be up&ated periodically to ascertain the changes that occur
over time.

The counseling staff of Simi Valley (California) High School de-
veloped a surizv (see Appendix B) to assess student and staff attitudes
on a variety of subjects within their school's environment. The purpose
of “the asseésment was to improve the guidance and counseling program as
| they began to im.lement their modification of the Student Guidance Sys-
tem (Hays, 1976a, 1976b). The survey was administered to all of ihe-
tenth-grade and half o%,the eleventh- and twelfth-grade students. A1l
sta:  members participated. Items Qeré so constructed that students -
could respond {ntrospective]y and -the staff could react with their per-
cuptions to the'same questions. Thus, by analyzing the data, the staff

coui determine how student p.r.cived themselves in a particular situ-
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ation and how others (the staff) perceived the students in the same
situation. Items dealt with student self-concept; course offerings; '
future educational and career p]ans§ attitudes toward school, friends,
and staff; racial relationships; drug abuse; and counseling services.
In both the Sweetwater and Simi Valley needs assessments, no
attempt was made to identify "what should be," although the Student
Guidance System adopted by Simi Valley lists broad student outcomes aé.
a result of the activities of the System. The results, therefore,
reflected only the ;uFrEnt conditions. While it is true that both
studies sought to improve guidance services, it can be only assumed
that there existed in the minds of each staff member what the desired
conditions éhoqu be.
We said eériiér that a needs assessment is part of a larger activity
broadly described as systematic planning. It is difficuTt, once one has
embarked upon a planning cycle, to differentiate betﬁeen evaluation and
needs assessment. Various instruments used for EVaTGQtipn can serve
equally as a method of determining needs. 1In 1971, tﬁé PupiT'éervices
Se&t1on of the N15cen51n State Department of Public Instruction con-
ducted a workshop for local school districts to he1p counse]ors des1gn.
f aSSESSment instruments to exam1ne se]ected or mu1t1p1e aspects of their
services (William Erpenbach, personal communlcat1on, Ju]y 9, 1976)." ‘As
a result of th1s workshop, counse11ng personnel of East High School,
Madison, N15cons1n, surveyed students, parents, teachers, and, admints-
trators with two types of questignﬁaires in an effort to ascertain how

these significant others felt about what counselors should do and



actually do.
Fagin and Krueger (1§73%74) reported on a Guidance Evaluation

Model (GEM) developed and field-tested by 23 Wisconsin schools.

Beginning with Wellman's Taxonomy of Guidance Objectives (1967), GEM

participants identified 43 objectives written in terms of pupil behavior

with performance§;riteriag Of the 43, 23 were in the educational

domain; 10 in the vocational domain, and 10 in the personal-social

‘ , , , ' 2

domain. Some of these objectives were measu~zd by an ins¥rument con-

structed by the GEM staff. The REM Self-Assessment Inveriiny f?AI):
is a self-report measure consisting of 100 items covering
‘educational plans in high school and after, feelings about -
present. educational programs in relation to caresrs, problems
and need to help in self-knowledge, self-appraisal of abili-
ties, aptitudes, interests, and personal values affecting
career choice, and tentative long-range career choices based
on Tevel of aspiration (5 levels) and occupational fields
(8 fields). The SAI was administered on a sampling basis to
4340 9th grade pupils and to 2650-12th grade pupils in the
participating schools. (p. 47)

The survey pfcvided data for the different schools to determine how

well their students were achieving the 30 guidance goals accepted as

important;enoughuto measure. ’ “

Another instrument worthy of note, also emanating from the

. Wisconsin workshop, was designed by a psychologist, H. B. Rose, for the

Waukesha, Wisconsin, public schools. The questions sought to find out

how young people perceivéq‘ﬁhe services offered by the cdunseTing staff,

and we can only assume that the nature of the questions served to

define the “"what should be." An analysis of the results elicited by

" this document hopefully will show areas of discrepancy--areas in which
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A time study of counse1or activities was eonducted in 1967 68 by
pereonheT of the Guidance and Counseling SerV1ce5, Wisconsin Department
“»of Public Instruction. The 1nstrument used in the study is unique in
that the conetruetipn_pf the items.and the use of two eo]umﬁs; "pr
' spend" and “Shoujq spend," indieetehth;t the needs essessment'process
is not a new idea to guidance and counseling!

A more recent neede assessment conducted stete-w1de was 1n1t1ated
by the Bureau of Pupil PerspnneT Services, Ca]1forn1a State Department
of Educat1on, As part of a larger project for the improvement. of pupil
personne1 serv1ces in Ce]1torn1e schools, two structured 1netruments
were deve1pped one tor use w1th students and one with non- student

‘ adu1ts The survey was divided 1nte three major sect1ons ,T) edu-
cet1ona1 voeet10ne1 items, 2) personaT SOETE] items, .and 3) career
) cho1ces Survey results showed thet the gu1dance needs oF students J
genera11y fell into three areas: (e) a need for he]p 1h relating tpv
others, (p):e need for help in understanding ee1t, and (e;'a need for
help in pTanﬁing for ‘the future. From this.informetion and additibna1
;nﬁzydeta ee11ected from protess1ona]s in a series of meetings held through=
¢ ‘out the stete, p]ehners ‘generated a dpcument proposing a means to f1nd 4
=la‘so1ut10ne to problems fac1ng echools and students of Ca11Forn1a |
"}(Euidance and Counseling Task Force, 1975). These deta are be1ng used\
further as support for the deve1opment of a stete—w1de program ee]]ed

RISE (Retorm of Intermediate and Seeondary Education) (RISE 1975)
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Thépﬁwhat?l

Suppose that you have followed this diécuséion‘carafully? You
- agreed to the concept that you shou1d do a needs assessment. You
studied the process, selected an instrument (or constructed your own)
énd'ygu ncwﬁﬁéQé fhe results. Now What? In too many instanﬂes, un?
fortunately, gather1ng and anaiyzing information and mak1ng 1nterest1
comments apout.1t‘1s abqut as far as,anyone goes. Nc fo!]nw—through
takes p]ace You must also begin the procéss for taking definitive
:act1on on what you have Tearned from the discrepancy ana]ys15
F011owing the survey ofAhaw,caunselors spend the1r time on certs:
functions and oﬁ the tasks within each function, for example, the |
counselors of Sa]em Public Schco]s now know what currently ex1sts. 1
can see what functions and what tasks are’ rece1v1ng the mcst attentT(
;Some questions now arise. Does this aT]ocat1on QF time nffer the bes
advantage for accampiisﬁing the generally accepted ggaTs-and objectiy
of cthseTing?"What are the important tasks to be accomplished? To
answer this queéti’ong théxadﬁinistraiion Has,askéd eﬁperts'to identit
. prime counseling goals. By comparing present activities with goals,
digcrepaﬁciéS'can be noted. Then what? Priorities based on the va’
he]d by the caunse1crs and 1nFormat1on from the d1screpancy ana]ySTS
_must be established. We said earlier that before change can take pli
it is important to gain the support of the administration. Each tasl
must be considered both 1ndependent1y and in concert w1th all of the

tasks. If the task is not contributing to the goals and objectives i
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counse11ng and a cans1derab1e amount oF time is spent on the task, what
alternative solutions are there? Not1ce~that we said solutions. We-are
- not yet ready for "a" solution. Shou1dxtheftask be eliminated? Can it be
reduced in time? Is it possible that some other peﬁsoﬁ or group can do J
' -}t? Can the counseling staff be diffgréntiated and clerical or para?
professiﬁna1}persoﬁne1 do it more effeétiye]y and_efficientiy? And we
must‘ﬁct-aver1bok the éosSibiTity'bF having students éssume some of the

-fespcnsibiTitieé-For the accomplishment of the tasks! Too often, we

underest1mate the pctent1a1 of students do1ng far khemse1ves what we

- We noted that goals. of counseiing were on]y assumed in the needs
éssessment 6f Sweetwater and Simi VaTiey Most gu1dance personnel wou1d
agree that students often des1re more time with the1r counselors. There
never seems to be enough time for counselors to meet extensively wifh
each of fheir counselees. Therefore, 1n order to reduce th15 need of
students, counselors must seek d1FfeTent a1ternat1ve5 for work1ng with

_jéhth. Much of\what students want from their counselors is information.
Counselors of.Simi Valley addressed this need by developing a broad-
based “information dissemination program ﬁé%ng the:ciassroom teacher3:

“ In the model déye1oped by Hays (1976a)," the term "guidance
services" has been fep1aced by the conceét of "§Uidance’pkograms "OA
program is a- systematically, sequent1a]1y developed activity encampasss
1ng people, places, and th1ngs= braught together for the spec1f1c-
purpose af accomplishing predeterm1ned gcais. Mak1ng all students aware

of the requ1rements for high school graduation need not be done on a
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:onesto%ene basis. The’infotmation can be\organized and COOrdineteei‘
with the assistance of the total staff. Guidance is a function and a
besponsibi1ity‘of all members of the steff--not the exejusive domain
of counselors. H S A

"As a side1ight a promising eraetice thet is'emerging=is the
concept of the eounseTor as a COﬁSU]tant to the teaching staff A
model for this act1v1ty ean\be found in Bishop Carro]T High Sehgo1
CaTgaty, Canada (Robert Lowery, persenaT communication, June, 1976),
where each teacher isvresponsib]e fer”appreximateTj 32 students and
) their educationaT needs. - One counse]or works with and acts as a;
- consultant to 12 teachers AnDther examp1e cen be feund w1th the STAC
(Students,_Teachers Adm1n1strators,_and Counse]ors) Team concept oF
»Lowe]] High School in the Fullerton Union High School Djstrict,3 ;
A Fu1iertoﬁ; CeTiForﬁia The STAC Team was organ1zed pr1mer11y for the
eff1e1ent d1sseminat1on of gu1denee 1nformat1on »

Once deta from a needs assessment are obtained, pr1or1t1es must be
established and action progremsv1n1t1eted Ne stress the- po1nt that one -
shoe]d.not arrive at an automatic, stet1mes predeterm1ned se]ut1on to
a problem. Traditionally, counselors have responded to cr1t1c1sms of
their effectiveness by eai11ng for a reduced counse]gr=student ratio to
~ the perceived ideal of 1:250. This is a myth and ought to be recognized
es‘seeh (Hays, 1972). "Counselors must becometmore eteatfve'in devel-
*oping alternatives. But this creativity must occur within the parame-
ters of ‘the total educational precess and be built upen a we11edesigned

cont1nu1ng needs assessment precess
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Itﬁjg here to stay.

1t makes good common 'sense for counselors to adopt the needs
assessment process in order first to establish a data base : Then,-an
" ‘the’ basis of objective,information, counselors can proceed with
1cdnfidénéé to déve1op effective programs to assist youth. ‘wéiﬂescribéd
needs assessment as the pPQEESS @f aseeftainzng and d@eumentzng the
dzssrépgﬂey bsﬁuegrz ohat 1.5" and "what shauld be. It is a process
:that shou]d_beﬂg routine part of'the total educationai system. It
'affects all peop]évwiihiﬁ'fhe system; We said thatlstuden% needs ﬁuspl_
:be met by personnel whose needs are be1ng met w1th1n an 1nst1tut1on
-organ1zed to prov1de an effective array of programs tD meet all of
these diverse needs- ' _ ' _ o
Ne offered a step-by-step process on how to conduct a needs
_”assessment empha51z1ng that 1t is a process within a 1arger educat1onaI
X':‘management closed-Toop system 'It assures ccnt1nu1ng feedback for
mon1tar1ng:the system and mod1fy1ng the system as the need dictates.
Schools "and schoo] districts were cited. wh1ch have conducted. needs
assessment=-nct as models to be Fo]]owed in detail, but as exampTes for '
aT] of us as we 1n1t1ate methods that w;11 lead to desired ends. Ne_}'
have urged those who embark on this endeaVOr to be prepared to follow
A ;hrough\yifh écti@n programs.: We havé suggested'that-an educational
comhunit;\égamine its values énd from fhése dérive the goa1s for the
institution N Schao1 personnel then must deveIop objectives tg insure

the dccomplishment of the goa]s These ébJECtTVES come from data
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documented the discrepancy between what 15 and what should bs Spec1fic;
programs encompassing people, p]asss, and th1ngs must be des1§nsd tD
accnmp11sh the 0bJECt1VES F1na11y, some fsrm of evaluation must

'tske p1ace 1n order for us to know whether or not we have ssh1evsd what
we set out to do. But that is not the final step Crucial to the
closed-loop system is the feedback esssnt131 for us to‘Fssxamins’oﬁr.

v vaTues, our goa1s, our 'very reason for being.

It must seem obvious now that we be]1eve that the nseds assessment
- process is essential for the 1mprgvsmen£ of gu1dsncs programs thrsughout
the csuntry._ We began th1s;monograph commenting on the concerns of -
Americans for gééater sccountsbiiity in a]]zphasss'sf.emerican life and
“especially in the field of education. We do not fare_sée" any diminution
of this charge. We, Ss sducaféfs, can and will accept=this rsspcnséb%ié
ity. It can be done through grestervstrsss on: the p;Bcsss described in
this manogﬁaﬁh It-is through a needs assessmsnt procsss that the needs
of youth, 1nd1v1dua11y and so]]sst1Vs1y, can be 1dent1f1sd * Once we',
know what they are, we can move mare effsct1ve1y and efficiently, and

in a human1st1c way, to bscom1ng truTy respons1ve to youth-both now and

in the future
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SOME EDUCATIONAL AGENCIES
WHO HAVE BEEN INVOLVED
IN THE NEEDS ASSESSMENT PROCESS
Alameda County School Department, Hayward, California.
Appleton Public Schools, Appleton, Wisconsin.
Arizona State Department of Education, Phoenix, Arizona.
Arkansas State Department of. Education, Little Rock, Arkansas.

~ Beaverton Public Schools), Eeaverton Oregon.

- Beloit Public Schools, Beloit, Wisconson.

- Beverly Hills Unified School District, Beverly Hills, Ca11forn1a
~ Chaffey Union High School-District, Ontario, Ca11FDrn1a

Eau Claire Area Schools, Eau Claire, Wisconsin.

Fairfield-Suisun Unified School District, Eairfield, Ca11f0rnia
Fond du Lac Public Schools, Fond du Lac, Wisconsin.

" Fresno City Unified School District, Fresno, California. ,

~ Fullerton Union High School District, Fullerton, Ca11Forn1a

" Hayward United School District, Hayward, Ca11forn1a '
Janesville Public Schools, Janesville, Wisconsin.

Kansas State Department of Education, Topeka, Kansas.

Kenosha Public Schools, Manitowoc, ‘Wisconsin. . -
Kentucky State-Department of Education, Frankfort, Kentucky.
Manitowoc. Public Schools, Manitowoc, Wisconsin. .
Maryland State Department of Education, Baltimore, Maryland.
Mesa Public Schools, Mesa, Arizona, :

Milwaukee Public Schools, -Milwaukee, Wisconsin.

‘Minnesota State Department.of Education, St. Paul, Minnesota.
‘Muskego Public Schools, Muskego, Wisconsin. '

Nevada State Department of Education, Carson City, Nevada.

New Jersey State Department of Education, Trenton, New Jersey.
New York State Education Department, Albany, New York.
Newport-Mesa Unified School District, Newport Beach, Ca11forn1a.A
North Dakota State Department of Education, Bismarck, North Dakota.
Oceanside Unified School District, Dcean31de california.

Ohio State Department of Education, Columbus, Ohio.
Ontario-Montclair School District, Ontario, California.

Orange Unified School District, ‘Orange, California.

Oregon State Department of Education, Salem, Oregon.

. PTatteville Public Schools, Platteville, Wisconsin.

Racine Public Schools, Racine, Wisconsin.

" San D1ego City Schools, San Diego, California. '

Ssanta Clara Unified School District, Santa Clara, Ca11forn1a

" Sheboygan Public Schools, Sheboygan, Wisconsin.

South Carolina State Department of Education, Ca]umb1a, South Caro]inai
South Dakota State Department of Education, -Pierre, South Dakota.
Stockton Unified School District, Stockton, California.

Texas Education Agency, Austin, Texas.

Nash1ngtcn State Department of qucat1on, O]ymp1a, Wash1ngtan
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Sweetwatér Union High School District
+ Chula Vista, California -

i

Reprinted with the permission of:
Dr. Ward T. Donley
Assistant Superintendent
Student Services g
Sweetwater Union High School .
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STUDENTS

The purpose of this survey is to obtain your honest and frank opinion

of counseling and guidance services in order that counselors may better

be able to provide improved services to you.

DIRECTIONS: Fill in the answer sheet to indicate how you feel about a
statement. ' ce ’ : _

.

(very positive) ,
agree - good - important - usually (positive)
no opinion - does not apply - uncertain -

" disagree - fair - slightly important - seldom (negative)
strongly disagree - poor - not important - never or no .
(very negative) >

or A. strongly agree - excellent - very important - always or yes’

(NS
)
S

e

LV
o
=3
L]

1. 1 can trust my counselor.

2. If I had a personal emergency or concern I would feel free to
discuss it with my counselor.

L

I feel my counselor is interested in mie.

My counselor would not bust or hassle me if 1 made a mistake.

My counselor should transfer me if I don't 1ike a teacher or class.
6. My-ccunse1or does not make me feel he is too busy to help me.
7. My counselor Tistens to what I have to say.

8. I can talk to my counselor without being heard or interrupted by
other students or school personnel. P

9. Educational and career information is available for me to read
_ where I wait to see my counselor. :

10. I have never been hassled by any school personnel while waiting to

see my counselor, oo

11. I would Tike to have a counseling center $eparate and away from the
administrative offices. : _

12. My counselor is friendly and easy to talk with.

[
™



13.
14,

15,
16.

18,

]9@

20,
: requirements.

21.

22,

28,

29.
30.

7 .

I benefit by ta1k1ng to my ccunse]or

It is reasonabTy easy for me to get in to see my counselor when =

I want to
I think my counse1ar knows who I am.

I think my counse]or has tao many students.

. - I have had adequate 3551stance from my counse1or in p]ann1ng my

program.

I feel a progrdm designed to show students how to help other
students ‘would be va]uab]e

My counselor discusses such topics as self-worth, values and
responsibility with me.

My counse]ar gives me -information about course and graduat1an

My counselor helps me plan an alternative, technical, vocational
or college education beyond school.

My counselor makes me aware of financial aids ava1]ab1e fgr

~‘education beyond high school.

There Should be a -full-time career counselor at my school.

I have a place to obtain career information at my school.

- My counselor or a career counselor helps me learn how to use

information in planning a career.

My counsglor helps me be aware of my ab111tie;, 1ntere5ts,
strengths and weaknesses.

If my school had a placement center for heTping students find a
job I would use it.

If my school provided a caunse1ar on duty during evening hours to e

help students or parents 1 woaid use the service.

My counse]or he]ps me p1aﬁ‘ways,to study better.

o

a2
o

T



31.
32.
3.
34,
35.
36.

have spent this time discussing my Eduéatioﬁaizp1ans.

I shau1d spénd this time discussing my educat1anai p1ans_

|

[ ]

have spent th15 t1me d1scussung my career p]ans

(o]

should spend this t1me d15:u5f1ng my career p1ans.
I have spent this time d1scuss1nu suc1ah and personal tnp1cs
1 should spend this time discussing social and personal topics.

Please add any cumments that you feel would help 1mprave the
counseling services for you or at your school. (Space is availa-
ble on back of answer sheet.) _

=

Thank you for your- help.

o
e



PARENTS

“The purpose of this survey is to obtain your honest and frank opinion
of counseling and guidance services in order that counselors may
better be able to provide improved services for your child.

DIRECTIONS: Fill in the answer sheet to indicate how you feel about
a statement. ' -

1 or A. strongly agree - excellent - very important - always or yes
) ~ (very positive) ,
¢ or B. agree - good - important - usually (positive)
3 or C. no opinion - does not apply - uncertain -
4 or D. disagree - fair - slightly important - seldom (negative)
5or E. strongly disagree - poor - not important - never or no

) (very negative) ' '

1. I am familiar with the counseling services available for my child
at school. . .

RN

I know who my child's counselor is.
I have conferred with my child's counselor.

3
4. I am aware of the educational opportunities available to my child.

' 5. 1 have discussed my child's educatiéna1~prcgram with a counselor.
6. If my child's counselor were available for evening conferences,

I would make use of this service.

7. 1 feel free to get in touch with the counselor if my child were to
experience educational, personal, or social difficulties at school.

8. My child's counselor has been avaitable when I have triéa'to make
contact or has returned my calls. » ' E ,

9. 1 feé? the counseling sgrvﬁces a&ai]abTe'tc my child are édequaté;
10. The cgunseigf.is,readi1y available to my child,

11. TVFee1 my child's counse1ér shculd make home visits.

12. I am familiar with my child's course and graduation requirements.

13. I feel that 420 students are too many to assign to each counselor.

55
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14.

Please add any comments that you feel would help improve the
counseling services for your child or at your child's school
(Space is available on back of answer sheet.)

Thank you for your help.

LS
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STAFF

DIRECTIONS: Fill in the answer sheet to indicate how you feel about
a statement.

1 or A. strongly agree - excellent - very important - always or yes
) (very positive)

2 or B. agree - good - important - usually (positive)

3 or C. no opinion - does not apply - uncertain

‘4 or D. disagree - fair - slightly important - seldom (negative)

5 or E. strongly disagree - poor - not important - never or no
(very negative)

1. Our counseling staff maintains and interprets records for me.

2. Our counseling staff particiﬁates in conferences with students,
teachers and parents. :

3. Our counseling staff participates in the development of the master
schedule.

4. Our counseT1ng staff part1c1pates in :urr1cu1um development at
our school.

5. I feel there is adequate cemmun1cat1on between the staff and
counselors.

Our counseling staff provides adequate follow-up to counseling
conferences.

o]

7. The counseling staff and I generally agree on the type of services
they should be rendering.

(ool

The physical facilities provided for teachers in the counseling
offices are adequate at our school.

- 9. . Our counseling staff is read11y available for teacher conferences.
10. I feel I understand the goa1s and obgect1Kes of counseling.

11. I would be interested in participating in an advisory committee
to the school guidance program.
12. 1 feel the students I refer benefit by speaéjng to the counseling

staff. » » \

2
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13, 1 feel counselors should have. extended working hours and days.

14, 1 feel that 420 students are too many to assign to each counselor.
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COUNSELORS

During meetings with school counseling staffs and the division chair-
person, the ’017owiﬁg items were Suggested as those needeq to improve
our Counseling Services. Please rate them as indicated:

1 or A. strongly agree - excellent - Very important - always or yes
- (very pPositive)

2 or B, agree - good - important - usually (positive)
3orC. N0 opinion - ggeg not apply - uncertain
4 orp. isagree - Fair\— slightly important - seldom (negative)
2 or E, strongly disagree - poor - not important - never or no
' (very Negative)
_ 1. 5523;25 Problems with San Diego County Education Computer

; 4, Standard1zat1an Of how and when graduation requirementsg are
s met

6. Extended contract (hoyps and days)

7. Clarification and discussion Pertaining to the punitive role
of counselopg N '

10. Couhse?ing center concept removeqd from administrative area

11. Developmentay counseling program

13. Re-order priorities regarding use of Counselor time (time
analysis chart) ; : _

4. Full-time career counselor at each schoo]




15.

16.
17.

18.
19.
20.

21.

Clerical help for counselors to be utilized for purposes
intended :

Sweetwater District Counseling and Guidance pssociation
On-site counseling serviCES'caQrdinatGr (with reduced case

1oad)

Distfitt'h@tiine_andACfisis center
Paraprgfegsignai help in counseling services

Peer counseling programs

C]arificatian;af policy of assignment of counselors to TUﬂCHf
supervision :

o
o]
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PTease rank order those items you rate "A" (very positive). Please
limit your ranking to 10 items or Tess. : o

b. _ B
c.

Please add any comments that you feel would help improve the counseling
services. Please include your present case load with:the number of
periods you counsel and indicate if counselors were added to your staff
to reflect \the reduction in student/counselor ratio from 75-1 to 70-1
per.hour. .

N ) THANK YOU FOR YOUR HELP.
61
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COUNSELOR'S TIME ANALYSIS

This chart is for the purpose of estimating and comparing the percent
of time spent with the percent of time that should be spent by a
counselor in giving direct services to students, teachers, administra-
tors, and parents in trying to help them accomplish various guidance
objectives. Judgments need to be made in estimating time.

.~ PERCENT

time should
spent spend

1. Assisting students plan an educatiéna1 program

2. Assisting students in career planning

3. Pre-register, program, balance classes and deal
with teacher and student transfer requests B
4. Assisting students plan equﬁation or training
beyond school. V4
5. Assisting studénts;ga{n financial aid for
" education or training beyond school ' _
6. Assisting students develop learning skills
/7i Assisting students be aware of and develop
/ values : - ' o
8. Assisting students develop self-understandings,
identities and feelings of self-worth ' B
9. Ass%sting students-deve]gp satisfying
interpersonal relationships ' _
10. Assisting fcrmer students
11. Assisting teachers to understand their students
and the guidance process, participating in
teacher-student conferences, and meetings
with teachers or teacher groups _ ) _ )

2




12.

13.

14,

Assisting administrators to understand the
student -population, participating “in parent/ .
student/administrator conferences and meetings
with administrators or administrator groups

Ass15t1ng parents to understand the guidance
services available and keep parents informed
of the educational progress of their child

Clerical, supervision, taking c]asses, c1ub
sponsorshio, and other duties

TOTAL PER YEAR 100 100

<
Ca
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APPENDIX B

Simi Valley High School,
Simi Valley Unified School District

Simi Valley, California.

Reprinted with the permission of:
Dr. Robert Jacob ‘
Principal ‘

Simi Valley High School
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To the Students of Simi Vaiiey High School

The Counseling CéﬂtET is conducting a short survey to get information
on student attitudes on a variety of subjects. We intend to use this

* information to help us improve the counseling program. We would appre-
ciate your cooperation and your hanest answers to this survey.

In answering the 5urveyi there are a few things to keep in mind:

1.

2.

Mark answer ChG1CES QNLY DN THE ANSWER CARD

DO NOT make any marks on the survey form

. Use an]y a #2 pencil and make marks only within the bubble.

Fill in the entire bubb]e

‘Make sure that you are matching the question number on the

survey with the carréct ansWer number on the answer card.

If you do not want to answer a question, skip it and go
on to the next question.

Select only one answer per question.

Make no extra marks on the answer card.
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Counseling and Guidance Student Survey

1. Please mark the answer block according to your year in school:

A
B
C

Grade 10
Grade 11
Grade 12

2. Please mark the answer block according to your sex:

F = Female
G .= Male

3. Select one of the following which most nearly says how you feel
about your future plans: -

A. I have definite plans after I graduate from
high school,

B. I am not sure what I am going to do after I

Teave school.

I am really confused about my future.

I have no plans.

None of the above.

o

4. If you have plans for t.e future please mark the block which most
nearly represents your choice.

I plan to: - :
Enter the service.

Go to a rollege.

Take a vocational program.
Go to work.

Get married.

7€ TE Gy T

5. How do you see yourself as a student? As a student I am:

A. Excellent.
B. Good.

C. Average.
D. Fair.

E. Poor.

6. When I have a personal problem, I trust one of the following more
than I do the rest:

An adult outside of school or my home,
A teenage friend. '

A teacher.

One of my parents.

None of these.

= T T
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7. How do you usually feel about yourself as a:person?

I feel very good.

I feel mostly 0.K.

just feel "so-s0."

I feel poorly.

I have no feelings about this.

Dy BRI
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8. How do I feel about my personal appearance?

I really 1ike the way I look.
I usually Tike the way I look.
[ Took 0.K.

I don't 1ike the way I look.
one of these.
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9. 1 feel worthwhile as a person.

Always.

Usually.

Sometimes. -
Hardly ever.

Never.

[y oo R v B =

10, I expect from myself:

Too much.

Quite a bit.
Reasonable amount.
Very little.
Nothing.

AL ory™™M

11. I feel other people expect from me:

Too much.

Quite a bit.

A reasonable amount.
Very Tittle.
Nothing.

[ e o e s =]

12. 1 feel 1 know myself:

Very well.

Reasonably well.

0.K. _

I need to know more about myself.
Not at all.

gL s s i vy T o |
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13. When I'm angry I usually:

Lose Self-control.

Say what I think.

Take it out on people not involved.
- Become quiet.

Keep it to myself.

Moy 3>

14. The way I usually fezel about other people is:

I 1ike to be with a group of people.

I 1ike to be with just a few friends.

1 1ike to be with just one other person.
I Tike to be by myself.

None of these. B
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15. Mark one of the.following. I feel I need:

Many courses on knowing myself and others.
Some courses on knowing myself and others.
A few courses on knowing myself and others.
No courses on knowing myself and others.

. None of these.

mo Cy o I

16. Mark one of following which best shows how you feel about your
classes:

Some of my classes are too easy.
some of my classes are too hard. .
A11 of my classes are too hard.
A1l of my classes are too easy.
None of these.
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17. Mark one of following. When I have a problem with a class:

talk to the teacher about it.
[ talk to another teacher or coach about it.
talk to a counselor about it..
[ talk to friends ahout it.
stay out of class.

[pa e Ryl esie-d
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18. For what I plan to do after I get out of schaa1, I take:

F. A1l the courses I need which are offered.
G. Many of the courses I need which are offered.
H. Some of the courses I need which are offered.
J. Very few of the courses I need which are offered.
K. None of the courses I need which avre offered.
-




19. 1 feel I need more courses: -

That get me ready for college.
That get me ready for work.
Combination of the above.

None of the above

DO

'20. Assume you had a big, major problem who would you see:

A teacher

A counselor.

A fellow student(s).

A nurse-or some other non- teach1ng Staff member.
A dean :

AT oymMm

21. If you are bored with échaa1, mark the one which best applies to
you: : ' :

I have the same routine in class every day

I can' 't keep up with.the work.

I have too many home’ prob1em5 ‘

I have too much repetition of Junior High classes.
I have too many personal, .problems.

Moy OF I

22. If ycujaré bored with school, mark the one whiéh best applies
to you, - ‘ L

I don't 1ike my teachers. :

I -have too many classes that are unimportant to me.
School doesn't offer me anything. :

I can't get 1nvo1ved 1n classroom activities.

rrrrrr oo
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23, Mark one of the fo]1ow1ng items: x
) * 1
, _ A. 1 wau1d 1ike to know my teachers better.
o B. I don't want-to know my teachers at all.
C. I know most of my teachers well enough.
’ &
24. For me, my high scheol is:
?r1end1y
Has many groups I can beTong to.
Unfriendly.
Angry and-hostile.

None of these.

."r:
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. 25. \Fcr me, § S1m1 High classes are:

-\ ; A Very easy to pass.
\ { B. Easy to pass.
\ ! €. Take a little work to pass.
, : \ . D. Take a Tot of work to pass.
: \ " E. Are impossible to pass.

26. Inm fémi1y, when there are problems I talk to:
N F. Mom.
\\ G.. Pop.
, H. Brother or sister.
J. A relative. 7
K. No one in my family.
27. It seemé to me at Simi High, there are:’

A. \\Mare boys than girls here,
B. More girls than boys here.

28. My parents are:s

’ F. St111 married to each other and 11v1ng thether
G. D1vorged
H. Divorced and re- marr1ed
J. D1vorced more than once
K. Separatéd

29. 'Gn this campus, between\ ethnic groups 1ike Blacks, Whites and
Chicanos: (\\ : ' )

A. There is generaT acceptance.
B. There are soméy problems.

C. There are a lot,of problems.
D. There is near war. -

E. I don't know aboui this.

30.. For dating in Simi Valley, I fee1i

F. There are a lot of p]aces to go.
~G. There are some places to go.

H. There are not many places to go.
J. There are no places to go,
K. 1I-don't have dates.

N

:\\
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31,

33.

34,

35.

The City of Simi Valley: T

oW

For studénts

Provides some things teenagers can do for fun.
Provides a lot of things teenagers can do.
Provides nothing for teenagers to do for enjoyment.

at this échgo] drugs and alcohol are:

No problem.

Some problem.

A big problem,.

A reaily big problem.

People who use drugs and alcohol should be: "

mo o I

Left alone.

Helped to stop.

Gotten .rid of.

Pushed away untii they change.
Accepted.

If you have used the counseling services th1s year haw do you
feel about the he1p you received:

ol S il cp T 1 |

got all the help I needed.
got some help.

got very little help.

got no help.

It made my prob1eﬁ worse.

Al e e

If you used the caunse11ng services this year, were you usua11y;

made to:

MoOOWE> |

Wait a Tong time to be seen. .

Wait only a reasonable length of time to be seen.
Wait only a short time to be seen. '

Did not have to wait at all to be seen.

Did not get to see a counse1or.
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To the Staff of Simi Valley High School

The Counseling Center is conducting a short survey to get informatiol
on student and staff attitudes on a variety of subjects. We intend
to use this information to help us improve the counseling program.
We would appreciate your cooperation and your honest answer to this
survey. : :

In answering the survey, there are a few things to keep in mind:

1. Mark answer choices ONLY ON THE ANSWER CARD.

2. DO NOT make any marks on the survey form.

3. Use only a #2 pencil and make marks only within the bubble.
Fi1l in the entire bubble.

4. Make sure that you are matching the question number on the
survey with the correct answer number.on the answer. card.

5. 'If you do not want to answer a question, skip it and go on
to the next question. :

6. Select only one answer per question.

7. Make no extra marks on the answer card.
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Counseling and Guidance Staff Survey
How do:you see yourself as a teacﬁerif As a teacher I am: N

Good .
Average
Fair
Poor

My @ =

When I have a personal problem, I trust one of the following more
than I do the rest: ' e S

A professional outside of school or my home
. A friend '

A teacher

A member of my family

School counselor

g S o vy By 3

How do you usually feel about yéurseif as a person:

I feel very good :
I feel mostly 0.K.
I just feel “so-so"
I feel poorly
I have no feelings about this

m ooy G X

I feel werthwhile as a person:

Always
Usually
Sometimes
Hardly ever
" Never

AT

How do you think SVHS students see themselves.: As individuals
they see themselves as a worthwhile person:

Always
Usually
Sometimes
Hardly ever
Never

Cmg ey WX
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6. I expect from myseif§

Too much

Quite a bit

A reasonable amount
.Not enough

Very little

<TG

7. 1 expect from my students:

Too much

Quite a bit

A reasonable amount
Not enough

Very Tittle

Mmoo eI

8. 1 feel the SVHS Staff expects from me:

F. . Too much _
G., Quite a bit
H. A reasonable amount
J. Not enough
K. Very little
£ 9. 1 feel that SVHS students expect from me:

A. Too much

B. Quite a bit

C. A reasonable amount
D. Very little

E. Nothing ~

10. I feel I know myself:

F.  Very well
G. Reasonably well -
H. 0-K. o
J. 1 need to know more about myself
K. Not at all
: 11. I feel SVHSVStudents know themselves:
By Very well

Reasonably well
0.K.

Not very well
Not at all

™ Cy oy I
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Mark one of the following. 1 feel I need:

- Many courses on knowing myself and others

+ Some courses on knowing myself and others -
.- A few courses on knowing myself and others

No courses on knowing myself and others

. . None of these.

Mo Doy m

13. 1 Fee]_SVHS students need:

Many courses on knowing themselves and others
Some' courses- on knowing themselves and others
A few courses on knowing themselves and others
No courses on knowing themselves and others
None of these :

™y O e

14. Mark one of the following. When I have a problem with a class:

I talk to a fellow teacher about it

F.

G. I talk to an administrator about it
"H. I talk to a counselor about it

J. I.talk to friends about it

K. I talk to the student(s) about it

~15. 1 feel SVHS students need more courses that:

~A. Prepare them for college
B. Prepare them for work
C. Combination of the above
D. None of the above

16. Mark one of the following items:

F. I would like to know my students. better
G. I don't want to know my students at all
H. I know most of my students well enough

17. For me, this h1gh school is:

‘A. Fr1end1y , //
B. Has many groups I can beTong to . ’
C. Unfriendly

D. Angry and hostile )

E. None of these '
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18. For SVHS students, 1 perceive they feel:

-F. Friendly

G. Have many activities

H. Unfriendly /
J. Angry and hostile

K. None of these -~ 4

i

19. For SVHS students, most classes:

Are very easy to pass
Are easy to pass ‘
Take a 1ittle work to pass
Take a lot of work to pass
Are very hard to pass

[rall~Re =i

20, On this campus, between ethnic groups like Blacks, wh1tes and
Ch1canos

F.. There is genera1 aﬁceptance
'G. There are some problems

H. There are a lot of problems
J. There is near war

K. I-don't know about this

21. For students at this school, drugs and alcohol are:

No problem

Some problem

A big problem ,
A really big prchem

o W W we el

22. People who use drugs and alcohol should be: -

Left alone

. Helped to stop
Sent to institutions to receive he1p
Turned over to the’ po]1ce
Accepted —

feaolll v vl vy |

23, If you Have used the counseling services this year, how do you
feel about the help you received:

I got all the help I needed
I got some help

I got very little help

I got no help

1t made my problem worse
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24. If you used the counseling services this year, were you usuaTiy
made to:

Wait a 1Dng time to be seen .

Wait only a reasonable length of time to be seen
Wait only a short time to be seen

Did not have to wait at all to be seen

‘Did not get to see a counselor
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